Access Arrangements, Reasonable Adjustments and Special Consideration

Guidelines for making Access Arrangements

Summarised from the JCQ (Joint Council for Qualifications) www.jcq.org.uk
1 Sept 2011 – 31 Aug 2012
The following notes relate only to arrangements based on learning difficulties.

The underlying principle is one of making “reasonable adjustments”…………“to remove a disadvantage”.
Major changes were made to the application process in September 2008, and a few minor modifications in September 2009 and 2010.  
A significant recent change (2010 – 2011) is that a student whose “normal way of working” is word processing may use this method, with the Spell Check disabled, without an application or evidence of need being required.  
· A candidate does not necessarily have to be disabled (as defined by the DDA 1995) to be allowed access arrangements.

· There has to be documentation of need via assessment during secondary schooling.  eg Statement, or report by an Educational Psychologist or an appropriately qualified Specialist Teacher. 
· Schools have to apply to the Awarding Body for the Access Arrangements listed below under italicised headings.  
· Evidence should preferably be provided by a Specialist teacher within the school, or an appropriately qualified psychologist or specialist teacher. 

· If a private report has been commissioned, the Head of Centre must be satisfied that there is a history of need and provision, and that the report gives clear evidence of the need.

· Specialists should use Section C of the standard Form 8 to record their findings (http://www.jcq.org.uk/exams office/access arrangements/forms/).

· The school should have completed Sections A and B before the specialist assessment.

· Applications are made on line (AAO = Access Arrangements On-line)
· They should be submitted at the beginning of the GCSE course.
· An application for a reader, scribe, voice-activated software, extra time of more than 25%, or oral language modifier lasts for up to 26 months from the date of the assessment

· If the criteria for the arrangement(s) being requested are met, the system will make an instant decision
· When they are not met, it will refuse.  The school can then “refer” for consideration by the Awarding Body.
· In the case of literacy scores, a Standard Score of 84 or below will trigger a “yes” response.
· Schools now have to obtain students’ written consent to the on-line application being made.
Educational Psychologists and/or specialist teachers may be involved in assessments to determine the need for

Extra time

Oral language modifier
Reader/computer reader

Scribe/voice-input systems

Modified language papers

Criteria for Extra Time (usually up to 25%)

Evidence the candidate is “unable to complete a timed assessment in the time allowed”
eg samples of unfinished mock exams; IEP showing need for extra time; evidence of a significant improvement in legibility, writing quality or performance on a timed reading test, when extra time has been allowed.
Below average (84 or below) Standard Score(s) on processing speed, reading/writing speed or free writing speed.  

Written evidence of a “medical, physical or psychological requirement… which has an adverse effect on the candidate’s speed of processing” provided by a “member of centre staff, such as a specialist teacher, a SENCO, a learning support coordinator” ……. “which confirms normal way of working within the centre and the precise reason for extra time of up to 25%”.
It is still the case that students can be awarded some allowance of extra time when they have a history of literacy difficulties, even if by the time of examinations they have now reached an average level.  This is to allow some recognition of “residual difficulties”.  The guidance suggests a figure of 10% to 15% extra time in these cases.  The centre is free to make such a decision based on the report from a specialist, their knowledge of the candidate and his/her normal way of working.
Criteria for Extra Time of up to 100%

Standard scores of 69 or below (2nd percentile) for reading, comprehension, writing or Processing Speed.
Not usually appropriate if candidate is using a reader, scribe or word processor.

Candidate is eligible for a reader and/or scribe but needs more time in exams where this is not allowed eg English Language, Modern Foreign Languages.

Criteria for a Reader. or use of Computer Reader (Text-Reading software): 
A reader will not be allowed if literacy difficulties are primarily caused by English not being candidate’s first language. 

Standard Score on a test of word reading, reading rate, or passage comprehension of 84 or below (below 16th percentile); 

If student does not qualify he may read aloud, invigilated separately.  This does not require an on-line application.
Where reading is a core skill being tested in the exam, a reader is not allowed.  A candidate can now have a reader for English Literature, but not English Language.

A reader can be used to identify occasional words or phrases.
Criteria for a Scribe, or use of Voice-Activated software:
This is only an option for students who cannot word process. 
Below average spelling (SS 84 or below), or illegible or incomprehensible writing, or below average Writing Speed.
A candidate eligible for a Scribe may use a computer with Spellchecker enabled, or voice-activated or predictive text software. 
Criteria for Oral Language Modifier (adult supporter rewords carrier language but not technical or subject specific language):

Passage Reading Comprehension score <85
Student needs further modification to language used

Has support with language as normal way of working

1) suitable for pupils with language impairment, or ASC
2) Modified Language Papers are also available.  These may be a better option than the above.
Criteria for Modified Language Papers:
Hearing Impaired
Comprehension Difficulties.  A below average (SS<85) Reading Comprehension score can trigger this.

Criteria for a Practical Assistant: 

Poor manual dexterity or physical coordination

For written exams only.  
OTHER ARRANGEMENTS not requiring application or recorded evidence of need 

Criteria for: 

· Word Processing

· Read aloud
· Separate invigilation eg for candidate to read aloud

· Coloured overlays

· Transcripts

· Prompters (again e.g. for ADHD, ASD)
· Supervised Rest Breaks

This arrangement should be considered before making request for Extra Time.

To help students with poor concentration, extreme stress.
Permitted for medical/psychological reasons e.g. ADHD, ASD.

Other significant points

1. There is no requirement for cognitive assessment.  It is assumed students are capable of success in the exams for which they are entered.
2. A cognitive assessment may be appropriate if it contributes useful information about marked executive inefficiencies in eg working memory, processing speed.  
3. The school should request arrangements only for those subjects where the student’s access is impaired by his difficulty. 

4. Where EP or specialist teacher assessment is requested, the only assessment necessary is of the specific skill thought to warrant access arrangements.  eg. if word reading is below SS 85, this is all the EP needs to establish and record.

5. The needs of students are recognised under the categories of the four dimensions.  Arrangements can be made for SEBD and C & I needs - e.g. supervised rest periods, separate invigilation.

6. When a candidate has a physical problem “resulting from dyspraxia”, a report from an OT may be sufficient.  The school is advised to discuss this with the awarding body in advance.  

7. Certificates will not indicate where students have had special access arrangements (in line with Disability Discrimination Act ‘95).

8. These arrangements focus on providing fair access, not on the diagnosis of disability. Terms such as `dyslexia’ are not of significance.  The only discrepancy measures that are relevant are discrepancies from an age-appropriate standard.

Implications and issues
I suggest psychologists’ main contribution to this process should be that we have a full awareness of the options available, and the grounds on which they can be requested.  

Any assessments we report from Year 7 upwards should include clear descriptions of need as above, and evidence in the form of Standardised Scores.  If necessary, suggestions as to appropriate arrangements could be made.  
Regarding individual work undertaken with the aim of establishing the need for Access Arrangements, schools can be expected to manage their own assessments of straightforward cases.  However there may be cases where EP involvement is appropriate.  
*******************************
The link below gives information about the rules and criteria for National Curriculum assessments
http://www.psychcorp.co.uk/AAandtheDSA/AccessArrangementsandtheDisabledStudentsAllowance.aspx
*******************************
Some ideas about Resources
1. For assessing reading:

We can use standard single word reading tests (WIAT, BAS etc).  

For Reading Speed, the WIAT is recommended.  The Psychologist’s manual for the WIAT does not differentiate scores (on the Reading Comprehension) below 90 for Reading Speed.  However standard scores are available as a PDF file download from Pearson Assessment (follow the links from WIAT on their website).   It is also very useful to establish Reading Comprehension levels.
The Diagnostic Reading Analysis (Crumpler and McCarty, 2004) is a passage reading test, which assesses text reading accuracy, and comprehension.  The texts cover both fiction and non-fiction, and have been constructed so their content and genre match the framework of the National Literacy Strategy.  The student reads aloud, and answers questions (partly factual, and partly exploring inferential reasoning) orally with the text in front of him.
The Kirklees/ Vernon-Warden Sentence Reading Test is no longer recommended, as it is not properly standardised. 
LUCID Exact is a new computer-based programme that includes a test taking account not only of reading speed but also (importantly) of how long the reader takes to access the relevant information in the source material.
2. For assessing writing:

Standard spelling tests (WIAT, BAS etc.)

The new Detailed Assessment of Speed of Handwriting is useful for the writing section.  It contains norms for handwriting speed that seem more robust than previous published data. 
The WIAT Written Expression takes unnecessarily long.  
3. For assessing Processing Speed:

WISC or BAS Index of Processing Speed.  

Schools can use eg TOWRE (Test of Word Reading Efficiency), CTOPP (Comprehensive Test of Phonological Processing)
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